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For introductory material on Steiner Waldorf Education, its general aims and objectives, general comments on teaching methods, and the structure of the school day, see CALDER VALLEY STEINER EDUCATION CURRICULUM DOCUMENT (Including the Kindergarten and Classes 1-3).  

§ Class 4 Curriculum (age 9-10)

General characteristics, Aims and Objectives.  

Classes 4-5 mark the mid-point of the Steiner Waldorf “Class Teacher Years”.  Before them is the phase of early childhood; after them moves towards and into puberty.  etcswc describes this important transitional phase in childhood through the following: “Confidence in their new state is expressed in a quality of vigour and an eagerness to look at and learn about the world… The Aim of Class 4 is first and foremost to channel positively the powerful energy which ten-year-olds bring to the classroom.  Pupils need to be challenged and stretched in every possible aspect of their work.  “Work, work and lots of it” is the best motto for Class 4.” [p. 41.]  

The spiritual and moral development of the child is also addressed more directly from Class 4 onwards.  For example, through the study of Norse Mythology, issues of Good and Evil are presented in narrative form; but through this, the children will begin to experience and rationalize these concepts, along with right and wrong, in relation to their own lives.  Similarly, a greater awareness of the multiplicity and diversity of humanity is stimulated in the children.  This takes place within many areas of the curriculum.  However, a more focussed study of local geography, nature studies and local history leading to a greater awareness of their wider environment give especial opportunities for this to happen.  

General aspects of the Main Lesson Book.  

Even during Class 4 and 5, textbooks are not generally used.  Eugene Schwartz, in his book Millennial Child (Anthroposophic Press, 1999), suggests that, ‘Most textbooks, and even the most “interactive” software, tend to make the student a receiver or consumer of information; all that the child “needs to know” is pre-packaged, and even the questions he is to ask are preformulated.  The main lesson book is blank when the child receives it, and it is the student who fills it with content – compositions and illustrations drawn from her classroom work on a given subject.  The main lesson book is central in an educational methodology that encourages the child to become a productive, indeed, creative individuality.  In the Waldorf school, the main lesson book serves both as text and test; it performs the seemingly contradictory purposes of imparting knowledge and skills and evaluating the degree to which the child has mastered them.  It is thus able to serve as the keystone of the Waldorf evaluation process.’ [p. 228.]  

Summary of Main Lessons in Class 4.  

Numeracy: see below.  

Literacy/English/Literature: see below.  

Local Studies, including local geography and the economic situation of the surroundings.  

Nature Studies/Science, focussing on the animal kingdom and its relationship (morphologically) to the human being.  

§ Curriculum Content.  

Numeracy.  

• In Class 4, the children begin to work with “broken numbers”.  This begins with work on fractions.  The principle of proceeding from the whole to the parts remains important, as the four arithmetical functions are applied to fractions.  This leads to work on decimals, and their practical application.  

etcswc (see p. 68) makes the following suggestions of content for Class 4 numeracy: 

• Mental arithmetic. 

• Practice of written calculations using higher numbers. 

• Introductions to fractions: experience of a fraction as part of a whole.  From part to whole, similar fractions and different fractions.  Transfer of improper fractions into mixed numbers and the reverse.  

• Introduction to decimal fractions.  

• Revision: the four rules and written multiplication and division with several place values.  

In addition: 

The idea of number bond fractions may be introduced – pairs of fractions that together make 1.  The idea of percentages may be introduced, to be developed further in Class 5.  Generally, children should be continuing to explore the nature of numbers, guided by the principle of going from the whole to the parts.  For example, this would also include finding factor pairs of two-digit numbers, such as the factor pairs of 36 include 3 & 12 and 4 & 9.  Similarly, common multiples may be introduced in this way, for example, 100 as a common multiple of 50, 25 & 5.  

Form Drawing is also developed further as a means of developing arithmetical thinking in the child.  In Class 4, Form Drawing begins to become Geometry.  There will be more intensive work on the polarity of circle and straight line.  That is: 

• Freehand form drawing leads into geometrical drawing.  Circle, square, triangle, isosceles and right angled triangle.  Division of circle into 4, 5, 6, 8 & 12 equal parts.  This is done by organised guess work.  Colouring and imagination will bring out different patterns.  

Form drawing is also developed as a complement to all subjects, but especially numeracy.  More spatial cross-over elements are introduced into form drawing during Class 4.  This requires a higher degree of spatial consciousness and also promotes concentration.  ETCSWC suggests: ‘The story material in Class 4 (Norse mythology) provides material for form drawing in the shape of intertwining motifs… A new feature at cross-over points is to make them look plaited by showing where the strands go under and over each other.  In connection with this, nautical knots can also be practised and then drawn.’  [p. 84.]  

• Literacy/English and Literature 

General Characteristics

Whereas in the first three classes, general literacy is integrated into the main lesson as a whole, from Class 4 onwards it becomes more of a self-standing subject, giving the opportunity to develop particular skills and aspects.  However, all written work is always complemented by good quality speaking and listening, such as recitation, and the verbal reporting and describing of events and phenomena. etcswc states: ‘As well as reciting seasonal nature poems, they [the children] now enjoy poems that tell of human beings who are ‘street-wise’ or even ‘wise’ in the loftier sense.  Poems relating to the main-lesson topics, such as the study of animals, local geography and history are chosen for recitation.’ [p. 114.]  

• Grammar.  The main theme for grammar in Class 4 is the verb tenses.  ETCSWC states: ‘In English the children need to become aware of the qualities of the main tenses, past, present and how the future is formed.  The forms of modal verbs and auxiliaries, to do, to be, to have, can, may, etc., can be learned in connection with the tenses as well as question forms and negatives.’  [p. 114.]  The continuous forms, ending in ing, can also be introduced.  The basic prepositions are also introduced (e.g. on, in, above, etc.).  In keeping with the Steiner Waldorf curriculum, these should always be experienced directly by the children, and then recreated by and out of themselves spatially or through drawing.  

• Writing and Reading.  Written composition will, for the most part, be derived from the main lesson content which the children have heard verbally.  They will also copy stories and poems from the board.  There will also be dictation.  The written content of the children’s main lesson books will gradually increase to reflect this.  In this way, they will write about a very wide range of topics.  They may also begin to compose letters to people they learn about during main lesson.  In spelling, ETCSWC states that: ‘the children should be learning groups of related words and learning common but difficult words such as beautiful, experience, create.  They should also be taught to guess the pronunciation and spelling of unfamiliar words.  The children are shown how to use a dictionary.’ [p. 114.]

Art Studies.  

Painting, still using water colours, is generally more figurative and linked to main lesson content.  Particularly in Animal Studies, children will attempt to capture pictorially the essence of their subject.  Painting themes will also grow out of more narrative main lesson themes, such as those connected with Norse mythology.  

Clay and wax modelling.  Children may also begin to work more spatially.  For example, modelling animal forms to complement the Animal Studies main lesson; and modelling simple geometric solids such as the sphere, pyramid and cube.  

Handwork and Craftwork

• The technique central to handwork in Class 4 is cross-stitch.  ETCSWC states that: ‘With its symmetry, and supported by colour and form, cross-stitch helps children to gain confidence and inner firmness in this initial phase of their becoming independent.’  [p. 96.]  Children will then design their own projects, such embroidered recorder bags, purses, pin cushions and so on.  Other techniques may include plaiting and braiding.  

• To complement their animal studies, and their three-dimensional work in form drawing and geometry, children may also undertake more complex projects in felt, such as designing and making stuffed animals.  

• Children’s craft work may also be extended by the use of wood. ETCSWC suggests the following: 

• Using bark and twigs (with suggestive shapes) make twig figures, fabulous animals, gnomes, sheep with shepherd, bark boats and so on.  

• Making simple utensils such as stirrer, whisk, small spoon, paper knife etc. 

• Simple log constructions e.g. climbing frames, flower bed borders, edges etc. 

Foreign Language  

Children will continue their work in at least one foreign language, usually Spanish.  ETCSWC suggests: ‘Using material learned by heart in the first three classes, writing in the foreign language is introduced.  The children learn to recognize vocabulary they already know.  Before printed reading, material is introduced, they read what they themselves have written…  Vocabulary lists can consist of word families…  Wherever possible, nouns should be learned in sentences with appropriate verb forms and simple adjectives…  In Class 4 elementary sentence structure is learned, nouns and simple verb forms practised.  Oral work should continue in a lively way with speech exercises, verses, poems and songs, as well as question and answer sessions… Situational games, little plays, guessing games and so on still form an important part of the lesson.’  [p. 136.]  

Gardening  

Children continue to take care of the school garden, which is used by the whole school, including the kindergarten children.  In addition, the school-age children are involved in a garden project at Swan Bank Farm.  This includes developing the plot (e.g. maintaining the fencing, gates, garden shed etc.), preparing the soil, preparing beds, weeding, planting, caring and harvesting.  Children also learn to use and look after simple gardening tools such as hoes, trowels, spades and rakes.  

Geography

Local geography is studied as a main lesson block in Class 4.  In Classes 1-3 Environmental Studies have been undertaken, drawing on the children’s own experiences during walks and other activities, particularly focussing on natural phenomena.  In Class 4, this becomes more concrete, beginning with the immediate surroundings of the school: ‘the locality, the town or city are shown to the children in their geographical/spatial and historical/temporal development, right up to the present situation.’ [ETCSWC, p. 149.]  

In addition, the local geography main lesson gives an opportunity to cover many of the elements in the CVSE Curriculum Document: Making provision to give pupils a broad general knowledge of public institutions and services in England while encouraging pupils to respect the fundamental British values of democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs.  
Life Sciences.  

The animal kingdom in relation to the human being is studied as a main lesson block in Class 4.  ‘The focus of this main less is the unique quality of the human being, which is to a large extent free of the instinctive behaviour of the animal world and whose physical body lacks those special features which allow the animals to live so intricately in their environment.’  [ETCSWC, p. 166.]   For example, the characterising and study of a cow in Class 4, ‘can allow the particular quality of the animal to emerge from the details of its physical form, its movements, its diet and its whole way of life.  The gaze, the movements, the chewing, the teeth, the chambered stomach, the digestive power which creates the richness of milk from its unlikely source, the birth and development of the calf – all these characteristics do more than define the cow as an ‘herbivorous mammal’.  They allow a feeling relation to the cow, which is neither sentimental nor a fantasy, but a healthy union of the artistic, feeling faculty and exact observation.’ [ETCSWC, p. 166.]  Many other distinctive and highly specialist animals may be studied in this way, from the eagle through to the insect world.  
• This main lesson also gives an opportunity to explore the wealth of poetry written about animals in the English language, e.g. Tennyson’s The Eagle, Blake’s The Tyger. 

• It also provides subjects for artistic work.  

Physical Movement: Games and Sports

As well as walks and other nature based activities in the countryside around the school (including the walk up to Swan Bank Farm, where the school garden is situated), the children also undertake more structured physical activity.  As well as the school garden, the school as use of the adjacent Church Green.  This provides a convenient grassed area for simple ball games, skipping, work with hoops and other skills; as well as chasing and running games such as tig, hunters and hares, etc.  The school also has use of the nearby and recently renovated facilities at Cragg Vale Tennis Club.  This provides an enclosed, safe hard surface where diverse ball skills and techniques can be practised.  Particularly for the older children, this space provides an opportunity for the transition to team sports, with winners and losers, keeping scores, team tactics and so on.  Games in this category might include Dodge Ball Games, as well as Over-the-Net ball games, various soft ball games, and basketball.  Other Class 4 content will include progressively more difficult catching games, as well as some traditional playground games, if the children are not already familiar with them (such as hop-scotch, wall tennis, and skipping games).  

Swimming.  The Swimstars Pool, which is situated on the edge of Cragg Vale, provides excellent facilities and high-quality swimming tuition for smaller groups of children.  The school is able to help make group bookings for parents who would like their children to take swimming lessons.  

Included within the General aspects of the movement curriculum are: 

‘• The overall aim of the movement curriculum is to support the central process of integrating the child’s soul-spiritual being with the bodily organisation through the medium of movement.  

• This aspect of the curriculum assists the development of the child’s sense of movement, spatial awareness, sense of balance and inner equilibrium and sense of bodily well being through fine and gross motor control.  The movement curriculum seeks to help the child to form and differentiate her overall awareness and control of her movement organisation and be able to marshal its energies in the right places at the right time, thus enabling the child to direct those forces in a meaningful way… 

• In supporting the child’s developing movement organisation, a basis is formed for social interactions, social skills through awareness of other people in relation to the self and thus to real social competence.  

• The movement curriculum seeks to support and complement other aspects of the curriculum.’  [ETCSWC, p. 174.]

Transitional characteristics in the Movement Curriculum from Class 3 to Class 4.  These include: 

‘• The gradual separation of movement from speaking, singing or listening.  The children are encouraged to focus on the movement, that is not speak along with the teacher or other children whilst doing the activity…  

• The progressive separation of the individual from the group and the cultivation of the ability to act alone or with others, is a primary aim of the curriculum and this passes through various stages.  In Class 3 the emphasis is on the experience of ‘we’, that is a sense of the collective group going into the world to face group challenges… 

• The group activities and the qualities of the tasks engage the children in their warmth organisation.  This means activities in which strong sympathy is awakened and the teachers’ approach to the children should be hearty, encouraging and generous.’ [ETCSWC, p. 176.]

In Class 4, there is a shift from ‘we’ towards stronger awareness of ‘I’ within the child.  ETCSWC suggests: ‘This also involves experiencing polarities such as dreaming and waking, weak and strong, safety and danger or creation and destruction… The principle of separation becomes stronger in games that involve one against the group.’    [p. 176.]

Music 

Building on the introduction of musical notation during Classes 2 and 3, in Class 4, greater attention is paid to note values and rhythmic notation generally.  This also complements the Main Lesson work on fractions.  Children also work more intensively with diatonic tonalities and modal scales, and there is less emphasis on the more dreamy quality of the pentatonic scale.  By the end of Class 4, there is an expectation that children can sight-read simple melodies.  

Music where children have to maintain their part more strongly against other musical lines are introduced more and more.  This may include more complex rounds, as well as music with a descant or alto accompaniment.  Children will also be exposed to more different instruments, from a range of cultures.  The music curriculum also gives opportunities to support pupils to acquire an appreciation of and respect for their own and other cultures, in a way that promotes tolerance and harmony between different cultural traditions.  The teaching of songs from around the world is a strong feature of music lessons in the school, along with access to a wide range of musical instruments which are not restricted to the Western classical instruments.  Children experience everything from Tibetan singing bowls through to Native American rattles.  

Religion

The Religion Lesson continues as a subject in its own right during Class 4 and 5.  The focus remains on the importance of moral values, right and wrong, and the biographies of specific individuals and groups who have displayed perseverance and compassion in the face of adversity.  Different belief systems from around the world can also be studied and appreciated during these years as part of the school’s overall approach to diversity and understanding of varied cultural and religious backgrounds.  

§ Class 5 Curriculum (age 10-11)

General characteristics, Aims and Objectives.  

At this stage of a child’s development, they are intellectually and morally ready for new challenges. etcswc suggests that, ‘Elementary notions of personal responsibility and a faculty for understanding ‘right and wrong’ in a ‘reasoning’ spirit may be grasped from this age.’ [p. 41.]  It is therefore an ideal period in which to address more directly issues around the rule of law and individual liberty.  Their faculties of memory are also developed.  Indeed, etcswc suggests that ‘This age is a time of rapidly flowering capacities.’  [Ibid.]  It is the task of the teachers to encourage and bring out these capacities.  The child is also ready for this: ‘This year marks the pivotal point between childhood and puberty and for a short moment each child is poised at the crest of the wave, marking the end of the first part of their school years.  They reach standards of work hitherto never dreamed of.  They identify totally with their work, they spend time embellishing it, bringing it closer to perfection.’ [Ibid.]  

Summary of Main Lessons in Class 5.  

Numeracy: see below.  

Literacy/English/Literature: see below.  

Geography: see below

Nature Studies/Science, with an emphasis on Plant Studies/Botany

Astronomy.  The approach is observational and phenomenological, including the lunar cycle and visible constellations.  

History and Ancient Civilizations: see below.  

§ Curriculum Content.  

Numeracy.  

• Where Class 4 focussed on fractions, including decimal fractions, during Class 5, decimals are introduced.  This then leads towards percentages.  At the end of Class 5, children have the tools to allow them to calculate freely both with whole and fractional and decimal numbers.  Through the History Main Lesson in Class 5, the class teacher may also bring in an integrated approach to number work, for example, introducing the Pythagorean knotted rope as a first introduction to Pythagoras’s Theorem, within the historical context of Ancient Greece.  How the Pythagorean rope gives a very accurate right-angle, and was used by the Ancient Egyptians during the construction of their pyramids.  

etcswc (see p. 68) makes the following suggestions of content for Class 5 numeracy (not the full list): 

• Calculations with fractions: Expansion and reduction of equivalents (division into prime factors).  

• Illustration and comparison of fractions.  Calculation with decimals.  Consolidation of fractions methods.  

• Table of place values, rhythmically, through movement, and qualitatively introduced.  

• Introduction of the relationship of decimals to place values.  

• Measurement using decimals.  

• Recognition of connections between decimal numbers and decimal fractions.  

In addition, positive and negative numbers may be introduced.  It remains important that such concepts are presented in a very real, and not abstract way.  This can be done spatially, through movement, and by practical measuring (which has already been done in the Class 3 Weights and Measures main lesson), including temperature measurement.  

As a further extension of measuring, 

As an extension of decimals, children should also be familiar with percentages (of whole numbers, including those expressing money).  

The idea of prime numbers, and prime factors, should also be introduced.  

As an extension of their work in weights and measures, children should already be aware of the idea of mode as a measure of average.  Median may also be introduced, for example through measuring the height of the children in the class, and establishing the median.  The notion of range could also be introduced in such a context, through establishing the shortest through to the tallest.  The practical uses and limitations of these ways of expressing average (including the mean) should be addressed.  

Geometry, as a key component of the Steiner-Waldorf approach, is also introduced.  One of the principal new skills for children to acquire in Class 5 is the use of compasses, alongside a more accurate use of pencil and ruler for geometrical constructions.  Children experience the inherent proportions of the circle, constructing hexagons using compasses and a straight edge.  This leads to the idea of tessellation, which can be explored further, both geometrically and artistically.  Star forms derived from the circle, as well as honeycomb hexagonal tessellations, can be linked directly with other Main Lesson work.  

etcswc suggests the following geometrical techniques for Class 5 work: 

• Starting with the construction of a circle, discovery of the main geometrical figures: triangle, hexagon, square, rhombus, parallelogram, octagon.  

• Division and joints on 24 point circle.  

• Construction of perpendicular bisector, angle bisection… 

• Construction of different triangles: equilateral, isosceles, scalene [three unequal sides], right angled.  

• The various angles: acute, obtuse, reflex.  

• Circles touching a triangle: inside (incircle) and outside (circumcircle).  

• Pythagoras’ Theorem: visually using knotted string… [as described above].  

• Tessellation…  

• Exact construction of pentagon/pentagram.  

As an extension of geometry, children may also be introduced to the idea of square numbers, or numbers squared.  

• Literacy/English and Literature  

General Characteristics

This part of the curriculum during Class 5 is full of diversity, including culturally, where the history lesson lends the teacher the opportunity to study ancient texts from a plethora of different cultures.  The teacher might select Gilgamesh from Ancient Babylonia, or excerpts from the Bhagavadgita, the Mahabharata, the Vedas, or Ancient Egyptian hymns and prayers.  

• Grammar.  Grammar remains a strong feature of Class 5.  The difference between active and passive voice is studied.  Another important device for Class 5 is direct speech.  ETCSWC quotes Rudolf Steiner in this context: ‘At this time, try to get the children to report freely in direct speech not only on what they have seen and heard but also on what they have heard and read.  Let them report as they would if what they say were within quotation marks.  Try to let the children practise distinguishing between telling their own opinion and reporting the opinion of someone else.  Then do the same in writing; let the children make a clear distinction between what they themselves think or have seen and what they have heard another person say.  In connection with this you can also try to perfect the use of the punctuation this entails.’  [Cited p. 115.]  

• It is important that the children begin to develop the critical faculties for distinguishing between their own opinions, and the opinions of others, and how this can be recorded accurately, either verbally, through a spoken report, or in a written form.  

In addition, ETCSWC makes the following recommendations: ‘The qualitative difference between the simple and progressive forms should be clearly distinguished with many oral examples e.g. I drink milk but I am not drinking at the moment.  Negatives and questions are also important to discuss and explore.  Functional words such as pronouns, conjunctions and the comparison of adverbs and adjectives… can be discussed…  The concept of subject, predicate, direct and indirect object and adverbial phrase can be introduced.  Prepositions can also be introduced which have a temporal quality (in 5 minutes, at 2.24 am, around 7, within the hour, up to midnight etc.).  In punctuation, the use of commas (again!), quotation marks, colons, semi-colons, hyphens and brackets should be introduced (or revised).’  [pp. 115-6.]  

Writing and Reading  Essay writing really begins in Class 5.  The main lesson content, be it botany, history or geography, can provide the starting point for this.  The children will undertake increasingly long and more structured essays which will form an integral part of the Main Lesson Book they produce for each main lesson.  The take real care, and gain real satisfaction from producing their own account of the main lesson content.  More practical forms of writing are also practised, such as reports of events, or letters relating to real-life practical matters.  

Art Studies.  

Art continues to take its themes from the Main Lesson content. ETCSWC quotes Rudolf Steiner as to how art can be used to complement the Botany Main lesson: ‘The ever-changing colour processes in nature reveal the forces at work in the plant: sun forces and earth forces, light and darkness.  An initial painting exercise can be linked to these polar opposite effects.’ [Cited p. 80.]  This can serve as a motif for the relation of art to all the main lesson in Class 5.  In each case the painting (or other medium) is not just illustrative, but seeks to express the quality or mood of the subject.  

The Botany main lesson again gives the opportunity for more three-dimensional work.  Modelling in wax is particularly suitable for plant forms such as buds and leaves and fruits.  This can become a synthesis of both plant observational work and artistic technique.  Aspects of the other main lesson subjects, such a those in Geography, also lend themselves to this approach.  

Handwork and Craftwork

The new challenge in handwork for children in Class 5 is knitting garments on multiple knitting needles.  The children will design their own socks and mittens, and other practical objects, and learn how to knit them using five needles.  They may also develop their skills in sewing and felting.  

• In wood, the children may also begin to work with greenwood.  Through simple whittling and carving techniques, they can learn to make basic tools, such as wooden spoons and spatulas.  If greenwood is used, the children can be actively involved in the entire process of manufacture, from selecting and cutting the wood from the tree through to the finished product which can be used in the child’s own home.  

Foreign Language  

As well as continuing with the principles described for the previous classes, ETCSWC makes the following suggestions for lesson content in a foreign language for Class 5: 

• Songs/poetry, plays, stories.  

• Practice reading using a class reader.  

• Answering simple questions on a story both in speaking and writing.  

• Practise verbs orally…

• Systematic build up of reader and theme related vocabulary, vocabulary tests, regular dictation.  

Gardening 

Gardening continues into Class 5, developing the same tasks as previously, though the children will take on more responsibility for caring for the garden as a whole.  

Geography

In Class 5, the study of geography is much expanded, including the study of more diverse landscapes from Britain as a whole, as well as the economic and infrastructure issues that are connected with them.  This also gives an opportunity for the provision and role of public services and other public institutions.  However, in keeping with the Waldorf ethos as a whole, it is important that facts are always linked to a child’s experience.  The children still need to live the content of the lesson, and not receive as something detached from their own lives.  

This can be done in many ways.  For example, the teacher can take the children on a journey, perhaps following a local river all the way to the coast.  The content is therefore both imagined and real.  Different landscapes can be contrasted and compared.  Changing industries and agricultural use can be discussed.  The children can continue to develop their skills and awareness required for the drawing of maps.  In time, the whole of the British Isles can be covered, region by region, in this interconnected way.  

• History becomes a self-standing subject in Class 5.  

• History and Humanities. In Class 4, Norse Mythology provided a narrative backdrop against which the children are able to question the authority of the adults around them concomitant with the developmental phase they are going through from age 9 to 10.  During Class 5, the study of ancient cultures and civilizations is developed, including the ancient Babylonian, Egyptian and Greek cultural epochs.  Towards the end of Class 5, this may include studying the role played by individuals in shaping the course of history, for example Alexander the Great.  This may also include the rise and fall of the Roman Empire, as well as the rise of Islam.  The way that one culture or belief system can influence another, multiculturalism, as well as the significance of technological innovation in history are all considered (e.g. Arabic numbers).  

• Specific curriculum content might include the Epic of Gilgamesh and early forms of writing (e.g. cuneiform script).  Mythology and cultural achievements of Ancient Egypt.  Ancient Greece and its literary and cultural significance. Ancient Central and South American civilizations such as the Mayas, Incas and Aztecs. Ancient China.  

In summary, ETCSWC suggests: ‘It is important that the methods used should give the children a vivid concept of space and time in a living and pictorial way through experiencing how very different and how far away these former times were and how those cultures related to their landscapes and climate.  They should also be given many interesting examples of how our culture today is founded on the achievements of past ages.’ [p. 156.]    

In addition, the main lessons give an opportunity to cover many of the elements in the CVSE Promoting British Values and Futhering Tolerance Between Different Cultural Traditions policy. 

Life Sciences.  

In Class 5, science moves from an intensive study of Botany to Zoology, where the work begun in Class 4 is developed with a continuing emphasis on the way that animals display highly specialized characteristics.  In Class 5 this leads to the basics of animal classification (e.g. birds, mammals, herbivores, carnivores etc.)  

• In Botany, it is vitally important that plants are observed in their relationship with their native landscape, and not as specimens in a pot within the classroom.  The study of botany will inevitably have a seasonal dimension to it, and can therefore be split into more than one block (fungi, ferns, mosses and lichen in the Autumn; flowers and fruits in the Summer).  Children should develop their observational skills alongside appropriate artistic techniques.  The life cycles of plants can be studied, as well as the different types of plant and how they relate to their overall environment.  

• In Zoology, there is a continued emphasis on specialisation.  This can be done within the study of animal classifications.  For example, the diversity of specialization within birds.  Similarly, this can be done with carnivores or herbivores.  Initially, this would be done with native animals, such as the forest animals: mouse, weasel, hedgehog, badger, fox, deer, etc., all of which are found locally.  Study can then move on to more exotic animals.  

Physical Movement: Games and Sports

The principles set out for Class 4 are continued and developed into Class 5.  However, in addition, the Class 5 movement curriculum complements the History curriculum by introducing the Ancient Greek Olympic ideal.  ETCSWC suggests that ‘The ideals of truth, beauty and goodness must permeate the activities and the five classical exercises, running, jumping, throwing the discus and javelin and wrestling, mirror the archetypal inner movements which form a basis for moral education.’ [p. 177.]  In practice, the children will develop their capacities in these general areas, such as through more cross-country running, jumping and throwing exercises.  

• Swimming.  In addition, the Class Teacher will be aware of the different abilities in swimming among the members of the class.  As has already been stated in relation to Class 4, the Swimstars Pool situated on the edge of Cragg Vale provides excellent facilities and high-quality swimming tuition for smaller groups of children.  

Music

In music, the children will continue to develop their musical skills, both in music theory and practice.  In theory, the children will continue to learn the skills required to read a simple musical score.  

• In singing, they will learn more music in 2 or 3 voices.  Music can be learnt both by ear, and from notation.  Appropriate music can be selected from the Western classical tradition, native folk traditions, as well as songs from around the world.  

• In instrumental music, a greater diversity of instruments will be experienced.  Instruments children are learning privately can be combined at school, supplemented by the school’s own supply of instruments.  

• Instrumental music can be developed to accompany a story or play the children are putting on.  

Information Technology.  

• Regarding the use of computers in the classroom, the class teacher will make a judgment based on the view that, 'The ultimate aim [of Steiner-Waldorf education] is to equip the students to be able to make judgments for themselves how best to use the computer as a tool in the service of real perceived needs.' [ETCSWC, p. 164.]  
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